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Learning EnvironmentDOMAIN

   TOPIC

MODULE

CHILD WELL-BEING
  Drug Use in Schools: A New Look at an Old Problem 
  Youth Substance Abuse: Building Resilience & Reducing Harm 
  Identifying Signs of Child Abuse and Neglect 
  Reporting Child Abuse and Neglect
  Understanding the Impact of Trauma on Students
  Supporting Trauma-Exposed Students

CLASSROOM PROCEDURES
  Identifying Necessary Procedures
  Designing Effective Procedures
  Teaching Procedures

MANAGING STUDENT BEHAVIOR
  Basic Proactive Classroom Management Strategies
  Causes of Misbehavior
  Creating Classroom Rules
  Giving Clear Directions for a Task
  Restorative Justice: Rethinking Discipline
  Understanding Consequences
  Creating Logical Consequences
  Delivering Consequences

SAFE & WELCOMING ENVIRONMENT
  Building Relationships with Students
  The Physical Environment of Your Classroom 
  Recognizing Bullying Behavior 
  Addressing Bullying Behavior
  Social Emotional Learning
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OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher has not been trained on identifying possible signs of 
child abuse or neglect.

• The teacher is unfamiliar with his or her responsibilities as a 
mandated reporter of child abuse and neglect.

• The teacher is unfamiliar with the procedures for reporting child 
abuse. 

Identifying Signs of Child Abuse and 
Neglect
Reporting Child Abuse and Neglect

• The teacher has never received training on the impact of 
trauma on students, or creating trauma-sensitive classroom 
environments.

• The teacher seems to lack empathy for students who consistently 
misbehave.

• The teacher does not have strategies for providing a 
differentiated response to students who pose behavioral 
challenges.

• The teacher has a student (or students) for whom his or her 
classroom management strategies do not seem to “work.”

Understanding the Impact of Trauma on 
Students
Supporting Trauma-Exposed Students

• The teacher is concerned that he or she has students who 
are abusing drugs or alcohol, and/or engaging in other risky 
behaviors outside of school.

• The teacher has students who have been disciplined for drug or 
alcohol violations.

• The teacher has students who have approached him or her about 
a behavior (e.g. an addiction, self-harm) that they would like to 
change.

Drug Use in Schools: A New Look at an 
Old Problem
Youth Substance Abuse: Building 
Resilience and Reducing Harm

 

Learning Environment › Child Well-Being Diagnostic Tool
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OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Understanding and 
Preventing Child Abuse

Identifying Signs of Child Abuse and 
Neglect
Reporting Child Abuse and Neglect

Use these modules to provide standardized training to school or 
district staff on recognizing signs of physical, sexual, or emotional 
abuse – or neglect. These modules can also be used to help 
teachers (and all school staff) learn a standardized reporting 
procedure if a case of abuse is suspected. Information on how to 
handle student disclosures of abuse is covered as well.

Track 2: Understanding and Helping 
Children Heal from Traumas

Understanding the Impact of Trauma on 
Students
Supporting Trauma-Exposed Student

Research has shown that as many as two-thirds of U.S. 
schoolchildren have experienced a traumatic event by the time 
they turn 16 (American Psychiatric Association, 2008). These 
modules can be used to provide training to groups of teachers 
(or an entire school staff) on the ways that trauma can affect 
children academically and behaviorally. They also provide 
concrete strategies that can be implemented – both in individual 
classrooms and school-wide – to create trauma-sensitive learning 
environments.

Track 3: Rethinking Zero-Tolerance 
and Building Resilience 

Drug Use in Schools: A New Look at an Old 
Problem
Youth Substance Abuse: Building Resilience 
and Reducing Harm

Young people who engage in substance abuse or other risky 
behaviors are often victims of trauma or other adverse childhood 
experiences (ACEs). These modules challenge school staff to rethink 
the dominant paradigm of discipline and punishment (e.g. zero-
tolerance policies) and engage strategies aimed at building student 
resilience and providing students with needed support.

Learning Environment › Child Well-Being Diagnostic Tool
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OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The classroom does not appear to have defined procedures of any 
kind.

• The teacher is unsure of what kinds of procedures he or she 
needs, and/or does not know where to start.

• The classroom feels disorganized and a good deal of instructional 
time is being wasted.

• There is widespread misbehavior in the classroom, and it is clearly 
linked to unclear (or absent) expectations for how different tasks 
are to be done.

Identifying Necessary Procedures

• The teacher has identified which procedures are needed for 
various purposes, but is unsure of how to create them.

• The teacher has procedures, but is unsure whether they are 
effective.

Designing Effective Procedures

• The teacher has procedures, but most students do not know 
what they are.

• The teacher has procedures, but they are seldom followed.
• The teacher has procedures and students follow them, but the 

classroom still feels disorganized, and the completion of some 
tasks still feels inefficient. (If this is the case, the modules The 
Physical Environment of Your Classroom and Giving Clear Directions 
may be helpful as well.)

Teaching Procedures

Learning Environment › Classroom Procedures Diagnostic Tool



Enroll for free at sanfordinspire.org 7

OPTION 2
Offer all three modules as a specialized learning “track”.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Classroom Procedures

Identifying Needed Procedures
Designing Effective Procedures
Teaching Procedures

Taken together, these three modules provide comprehensive 
training on classroom procedures. Teachers could choose the 
module(s) they would like to complete based on self-identified 
need, or be required to complete all three. Ideally, teachers 
would complete these modules before the school year started. 
However, they are also helpful if the school year has already begun 
and a teacher is encountering management problems that clear 
procedures would help to solve. 

Learning Environment › Classroom Procedures Diagnostic Tool
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OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher has no system of rules and consequences. Or: the 
teacher has rules, but they are rarely enforced.

Creating Classroom Rules

• The level of disruptive behavior in the classroom has increased 
over time.

• The teacher is inconsistent in noticing and addressing 
misbehavior.

• The teacher responds to student behavior in harsh or punitive 
ways, or does not respond at all.

Understanding Consequences
Creating Logical Consequences

• The teacher has rules and logical consequences, but there is still 
widespread misbehavior.

• Teacher-student interactions are hostile or combative.
• When the teacher attempts to respond to misbehavior, the 

problem escalates.
• The teacher frequently sends students out of the classroom.
• The overall tone in the classroom is extremely negative.

Causes of Misbehavior
Giving Effective Praise 1

• The teacher does not feel comfortable responding to 
misbehavior.

• The teacher is worried about how students will react to receiving 
a consequence.

• When the teacher attempts to respond to misbehavior, the 
problem escalates (e.g. teacher’s tone is either too passive or too 
harsh; teacher does not know how to avoid a power struggle with 
a student).

• Students frequently complain that consequences are unfair.

Delivering Consequences
Restorative Justice: Rethinking Discipline

• The teacher has a system of rules and consequences and 
attempts to use them consistently. However, the teacher feels like 
he or she has to constantly administer consequences.

• There is little major misbehavior, but frequent minor misbehavior.
• Minor misbehaviors sometimes escalate because they were not 

stopped earlier.

Restorative Justice: Rethinking Discipline
Basic Proactive Classroom Management
Strategies
Giving Clear Directions

• There is little major misbehavior, and the overall tone in the 
classroom is positive. However, a lot of time seems to be lost 
during transitions from one task or activity to another.

• It seems to take students a long time to get started on a task or 
activity.

• Students are frequently unsure of what they’re supposed to be 
doing.

Giving Clear Directions

1 This module is included within Motivation › Culture of Achievement.

Learning Environment › Managing Student Behavior Diagnostic Tool
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OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Stopping Problems Before 
They Start

Creating Classroom Rules
Basic Proactive Classroom Management
Strategies
Giving Clear Directions for a Task
Giving Effective Praise

This track is for teachers who are looking to become more 
“proactive” in their approach to managing student behavior. These 
modules are appropriate for teachers who have a management 
system in place but want to spend less time responding to 
misbehavior and redirecting students. They will learn basic 
strategies for clarifying expectations in order to help students 
behave responsibly. They will also learn about the importance 
(and value) of using effective forms of praise to reinforce positive 
behavior.

Track 2: Responding to Misbehavior

Understanding Consequences
Creating Logical Consequences
Delivering Consequences
Restorative Justice: Rethinking Discipline
Giving Effective Praise

This track is for teachers who want to learn more about 
responding to misbehavior when it does occur. The focus is on 
developing consequences that are not punitive or demeaning, 
but that provide support and reconnect students with their 
learning. Teachers will also learn how to use specific praise to 
reinforce desired behavior and create a more positive classroom 
environment. This is an appropriate track for teachers who are 
uncertain or anxious about responding to misbehavior. It would 
also be helpful for teachers who frequently find themselves 
responding to student behavior with anger or frustration.

*Giving Effective Praise is included in both of these tracks because positive reinforcement can play an important role 
in both preventing and responding to misbehavior. For example, giving students specific, frequent praise from the 
beginning of the year can help create an environment in which students feel validated and are less likely to misbehave. By 
contrast, if a teacher’s classroom is mired in management challenges and he/she is attempting to hit the “reset” button, 
giving effective praise can be a powerful tool in doing so.

Learning Environment › Managing Student Behavior Diagnostic Tool
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OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• Teacher-student interactions seem hostile or combative.
• There is widespread misbehavior or disengagement.
• The level of misbehavior in the classroom has increased over time.
• The teacher frequently becomes involved in power struggles with 

students.
• Students frequently complain about the class or the teacher.
• The overall tone in the classroom is negative.
• The teacher knows very little about students’ lives, interests, and 

concerns.

Building Relationships with Students

• The classroom seems disorganized or messy.
• Materials are frequently lost or misplaced.
• It seems to take a long time for the teacher and students to 

transition from one activity to another.
• The walls of the classroom are bare; or, the material posted on 

the walls is never changed or updated. (For example, the teacher 
has a bulletin board to post outstanding student work, but the 
work that is posted hasn’t been updated for several months.)

• Desks, furniture, and materials seem to be arranged at random, 
without regard for purpose, function, or efficiency.

The Physical Environment of Your 
Classroom

• Students frequently tease one another or put one another down.
• Physical confrontations (or the threat of physical confrontations) 

have begun to occur among students.
• Some students in the classroom seem quiet or withdrawn.
• Students or parents have complained to the teacher about 

bullying.
• Some students seem intimidated by other students (or groups of 

students) in the class.

Recognizing Bullying Behavior
Addressing Bullying Behavior

Learning Environment › Safe & Welcoming Environment Diagnostic Tool
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OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Building a Safe and 
Welcoming Environment

Building Relationships with Students
The Physical Environment of Your 
Classroom

This track is for teachers who want to begin building a positive 
classroom culture from the start of the year, or teachers who are 
trying to effect a turnaround if the classroom culture has become 
negative. Respectful relationships and a welcoming physical space 
can create an environment in which students experience a sense 
of safety and belonging. With these modules, teachers will receive 
concrete strategies for creating such an environment.

Track 2: Preventing Bullying

Recognizing Bullying Behavior
Addressing Bullying Behavior

Bullying can make students feel unsafe and unwelcome at school, 
and threaten their ability to learn. With these modules teachers 
will learn the signs that bullying may be occurring. They will also 
learn how to address bullying in ways that provide support to both 
the bully and the victim. This track is appropriate for teachers 
who have identified bullying problems among their students, or 
teachers who are seeking to be proactive by stopping it before it 
starts.

Learning Environment › Safe & Welcoming Environment Diagnostic Tool
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Planning & DeliveryDOMAIN

   TOPIC

MODULE

BACKWARDS DESIGN
  Backwards Planning Unit Plans
  Teaching Close Reading

CHECKS FOR UNDERSTANDING
  Delivering Effective Feedback
  Using Feedback to Foster Discussion

COMPONENTS OF DIRECT INSTRUCTION
  Elements of a Lesson Opening 
  Elements of a Lesson Closure
  Pulling Back the Curtain on Homework

COMPONENTS OF INQUIRY
  Design a Problem Based Learning 

     Experience

DIFFERENTIATION
  The Basics of Differentiation
  Preparing to Differentiate: Learner Profile
  Preparing to Differentiate: Student 

     Interest
  Preparing to Differentiate: Student 

     Readiness
  Differentiation Strategy: Designing 

     Respectful Learning Tasks
  Differentiation Strategy: Performance 

     Tasks
  Differentiation Strategy: Student Choice
  Strategies to Support Students with 

     Specific Learning Disabilities in Reading
  Strategies to Support Students with 

     Specific Learning Disabilities in Writing
  Understanding ADHD
  Supporting Students with ADHD
  Structuring Academic Conversations

ELEMENTS OF DELIVERY
  Annotation as an Interactive Reading 

     Strategy
  Combating Cognitive Overload
  Creating Multi-Sensory Experiences to 

     Improve Memory Retention
  Engaging Emotions to Improve Memory 

     Retention
  Organizing Information to Improve 

     Memory Retention
  Developing Behaviors for Cooperative 

     Learning
  Structuring Cooperative Learning
  How to Model Effectively
  Preparing for Student Discussions
  Using Bloom’s Taxonomy to Plan 

     Questions
  Delivering Questions Effectively

ENGLISH LANGUAGE LEARNERS
  Contrastive Analysis: Learn and Affirm 

     Language
  Supporting Language Development 

     through Social Interaction
  Using Morphology to Support English 

     Language Learners
  Valuing Bilinguilism
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Planning & Delivery › Backwards Design Diagnostic Tool

OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher is looking for resources to assist with planning close 
reading lessons.

• The teacher is looking for resources to build comprehension 
strategies. 

• The teacher is looking for resources on facilitating student 
discussion about text.

• The teacher is looking for resources on planning reading lessons 
that encompass multiple days of instruction.

• The teacher is looking for ways to increase student engagement 
during reading lessons.

Teaching Close Reading

• The teacher is stuck in a cycle of “daily planning” (i.e. finishing a 
day of instruction and scrambling to figure out what he or she will 
teach the next day).

• The teacher is unsure of how to plan a unit based on a given set 
of standards or learning goals.

• The teacher is unsure of how to incorporate essential questions 
into a unit of study.

• The teacher is unsure of how to sequence instructional objectives 
for a unit of study.

Backwards-Planning a Unit Plan

OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Working Backwards

Teaching Close Reading
Backwards-Planning a Unit Plan

Both of these modules build a teacher’s ability to plan multiple 
days of aligned instruction around given learning goals. Teachers 
are prompted to develop a vision for what they want students 
to learn or be able to do by the end of a given group of lessons 
(or unit) and “work backwards” to plan the instructional activities 
that will help students get there. Teaching Close Reading applies 
specifically to literacy activities while Backwards Planning a Unit 
Plan could apply to any grade level and content area.
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Planning & Delivery › Checks for Understanding Diagnostic Tool

OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher rarely gives students feedback on their work or their 
responses to checks for understanding.

• The teacher is unsure of what to say to students about their work.  
• The teacher’s feedback is usually superficial and does not give the 

student information on how to improve his or her work.
• The teacher’s feedback is usually given too long “after the fact” 

for the student to be able to use it to improve his or her work or 
understanding.

• Several students do not submit or do not fully complete 
assignments (possibly because they do not think the teacher will 
give them feedback on them).

• Student misunderstandings persist because the teacher has not 
used feedback to correct them.

Delivering Effective Feedback

• When asking questions during a lesson, the teacher seems 
unsure of what to do with their student responses (especially if 
the responses differ from what the teacher was expecting).

• The teacher mostly uses an initiate-respond-evaluate (IRE) model 
of questioning: teacher asks a question, student responds, 
teacher evaluates response, then moves on.

• The teacher seldom asks students why or how they got their 
answers. 

• Despite asking lots of questions, the teacher provides few 
opportunities for students to engage in authentic discussion.

• The same few students are always the ones who raise their hands 
and get called on.

Using Feedback to Foster Discussion

OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Delivering and Using 
Feedback

Delivering Effective Feedback
Using Feedback to Foster Discussion

These two modules tackle the question of how teachers can (and 
should) respond to students – particularly after a question or 
check-for-understanding has been delivered. Delivering Effective 
Feedback explores the criteria for high-quality feedback and how 
teachers can use their responses to help students improve their 
work or understanding. Using Feedback to Foster Discussion 
provides strategies and “teaching moves” that can be used to help 
make student responses a starting point for authentic discussion 
and exploring students’ thought processes.
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Planning & Delivery › Components of Direct Instruction Diagnostic Tool

OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher begins teaching without taking the time to hook 
student interest or establish the relevance of the lesson.

• The teacher begins teaching without clarifying what the day’s 
learning objectives are.

• The teacher does not connect new content to students’ 
background knowledge.

• During a lesson, several students are unable to answer the 
questions “What are you learning about?” or “Why is it important?”

• Students are disengaged from the lesson.

Elements of a Lesson Opening

• The teacher frequently “runs out of time” at the end of lessons, 
or the period ends while the teacher and students are still in the 
middle of an activity.

• The teacher is having trouble pacing lessons. 
• The ends of lessons seem rushed and haphazard.
• Students are not given time at the end of a lesson to reflect upon 

or summarize what they learned. 
• At the beginning of many lessons, students are unable to 

remember what they learned the day before.
• Lessons end with the teacher unsure of the extent to which 

students are “getting it” (i.e. no checks for understanding or 
formative assessment).

Elements of a Lesson Closure

• The teacher is concerned that he/she is either assigning too much 
or not enough homework. 

• Students and parents have complained about the amount of 
homework the teacher assigns. 

• Students or parents have complained that the homework the 
teacher assigns is too hard.

• Several students in the class have low grades due to missing or 
incomplete homework assignments.

• The teacher feels overwhelmed by the amount of homework he/
she has to review and grade.

Pulling Back the Curtain on Homework
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Planning & Delivery › Components of Direct Instruction Diagnostic Tool

OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Bookending a Lesson

Elements of a Lesson Opening
Elements of a Lesson Closure

These two modules provide best practices for beginning and 
ending a lesson. Teachers learn how to begin lessons by hooking 
student interest and activating background knowledge, and how to 
end lessons by checking for understanding and providing time and 
space for students to reflect on their learning.

Track 2: Rethinking Common 
Practices

Pulling Back the Curtain on Homework
How to Grade Effectively

Homework and grading are two instructional topics whose 
purpose is often misunderstood. In these modules, teachers will 
be introduced to what research says about best practices for 
the effective use of homework. They will also receive concrete 
strategies for ensuring that the grades they assign reflect a 
student’s mastery of a given skill. 
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Planning & Delivery › Components of Inquiry Diagnostic Tool

OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher relies primarily on didactic, lecture-based instruction.
• Students usually complete assignments and tasks independently.
• Students spend a great deal of time completing basic, low-

level tasks (e.g. worksheets that simply require them to recall 
information or apply an algorithm).

• Few classroom activities seem to provide an opportunity for 
students to engage in critical thinking.

• Students’ comments and behavior in class seem to suggest their 
belief that “there’s only one correct answer,” and “the teacher 
knows what it is.”

• Most learning activities position the teacher as the one who 
provides the knowledge.

Design a Problem-Based Learning 
Experience

OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Collaborative, Constructivist 
Learning

Developing Behaviors for Cooperative 
Learning
Structuring Cooperative Learning
Design a Problem-Based Learning 
Experience

If a teacher plans to develop problem-based learning experiences 
for his or her students, it is highly recommended that he or she 
has a firm grounding in cooperative learning. The two cooperative 
learning modules included as part of this track are housed within 
the “Elements of Delivery” topic, but complement the problem-
based learning module very well. As a teacher proceeds through 
these three modules, he or she will learn how to:

• Develop students’ prosocial behaviors .
• Plan activities that help students collaborate with one another.
• Create problem-based activities that require students to work 

together.
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Planning & Delivery › Differentiation Diagnostic Tool

OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher is unsure of what differentiation is, or how to “get 
started” differentiating instruction.

• The teacher believes that differentiation is just for students with 
disabilities.

• The teacher believes that differentiation is giving students 
different worksheets to do, or giving students modified 
assessments.

• The teacher is unclear on the difference between equity and 
equality.

The Basics of Differentiation

• The teacher plans instruction without regard for the different 
ability levels or background knowledge of students in the class.

• Some students may appear frustrated due to inappropriate level 
of challenge (i.e. learning activities are too easy or too difficult).

• The teacher begins a unit of study without first assessing 
students’ background knowledge of the topics under study.

• The teacher is unsure of how information about students’ 
background knowledge and ability should inform planning.

• Teacher may not know how to evaluate or create a pre-
assessment that gauges students’ understanding of a topic.

Preparing to Differentiate: Student 
Readiness

• The teacher is unaware of what student learning preferences are 
and how they should inform instruction.

• The teacher operates with the assumption that most students 
learn basically the same way.

• Most of a teacher’s instruction only engages one learning 
modality (e.g. auditory).

• The teacher does not notice his or her students’ learning 
preferences.

Preparing to Differentiate: Learner Profile

• The teacher does not feel comfortable responding to 
misbehavior.

• The teacher is worried about how students will react to receiving 
a consequence.

• When the teacher attempts to respond to misbehavior, the 
problem escalates (e.g. teacher’s tone is either too passive or too 
harsh; teacher does not know how to avoid a power struggle with 
a student).

• Students frequently complain that consequences are unfair.

Preparing to Differentiate: Student 
Interest

• The teacher is unaware that it’s possible to differentiate 
instruction according to student interest.

• The teacher may know basic information about student interest, 
but has not incorporated it into instruction.

• The teacher is unaware of - or does not pay attention to – what 
her students like or are interested in.

• The teacher does not recognize the link between student interest 
and student engagement.

• Students in the class often seem bored or disengaged.

Preparing to Differentiate: Student 
Interest
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• Students often appear bored and disengaged. 
• The teacher is unsure of how to create differentiated learning 

activities in his or her classroom.
• The teacher assesses all students’ learning and progress in the 

same way.
• Learning activities tend to be very similar (e.g. mostly writing or 

completing pre-made worksheets and handouts).
• The teacher sometimes plans activities that engage students, 

but it’s not clear how they’re connected to standards or learning 
outcomes.

• Students frequently complain about the lack of choice in the 
classroom.

Differentiation Strategy: Performance 
Tasks
Differentiation Strategy: Designing 
Respectful Learning Tasks
Differentiation Strategy: Student Choice

• The teacher has students in his or her class that struggle with 
word recognition, fluency, or reading comprehension.

• The teacher is looking for instructional strategies that can be 
used to support these students.

Strategies to Address Specific Learning 
Disabilities in Reading

• The teacher has students in his or her class that struggle to plan, 
execute, and/or revise written work.

• The teacher has students whose writing is disorganized and 
difficult to follow.

• The teacher is looking for instructional strategies that can be 
used to support students who struggle with writing. 

Strategies to Address Specific Learning 
Disabilities in Writing

• The teacher has students with attention-deficit/hyperactivity 
disorder (ADHD), and is looking for strategies that can be used to 
support them in the classroom.

• The teacher may be operating with some misconceptions about 
ADHD (e.g. that the only way to properly address ADHD is with 
medication)

Understanding ADHD
Supporting Students with ADHD

Planning & Delivery › Differentiation Diagnostic Tool
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OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Differentiating According to 
Student Understanding

The Basics of Differentiation
Preparing to Differentiate:
Student Readiness
Differentiation Strategy: 
Performance Tasks

This group of modules will prepare teachers to differentiate 
instruction based on students’ background knowledge and ability 
level(s). Teachers will learn how to select or create diagnostic 
assessments that can be used to gauge students’ background 
knowledge about a new topic, then use this information to meet 
each student’s instructional needs. They will also be introduced 
to the strategy of using performance tasks as a differentiated 
learning activity: open-ended problems or prompts that allow 
students to demonstrate what they know.

Track 2: Differentiating Using 
Student Interest and Choice 

The Basics of Differentiation
Preparing to Differentiate: 
Student Interest
Differentiation Strategy: 
Student Choice

Students tend to be more invested and engaged in learning if new 
content is related to existing interests, background knowledge, and 
if they have some level of choice or autonomy over what they do. 
These modules prepare teachers to gather information on student 
interest, then use it to create authentic choices for students in 
terms of the content they study, the activities they complete, and 
the way they demonstrate their learning.

Track 3: Differentiating Using 
Student Learning Preferences

The Basics of Differentiation
Preparing to Differentiate: Learner Profile
Differentiation Strategy: Designing 
Respectful Learning Tasks

In these modules, teachers will learn how to differentiate 
instruction based on their learners’ strengths and preferences. 
Classroom instruction is sometimes a “one size fits all approach” 
that only targets one learning modality, and does not leverage 
the multiple intelligences that students bring to the classroom. 
Teachers will learn about the strategy of creating respectful tasks: 
activities that allow students to engage with content in ways that 
honor their strengths and preferences as learners.

Track 4: Differentiating for 
Exceptional Students

Strategies to Address Specific Learning 
Disabilities in Reading
Strategies to Address Specific Learning 
Disabilities in Writing
Understanding ADHD
Supporting Students with ADHD

Teachers sometimes struggle to adjust their instruction in order 
to support students who face specific challenges accessing 
the curriculum. These modules each provide practical tips for 
supporting students with different exceptionalities. They also 
address widespread misconceptions about students with these 
disabilities.

Planning & Delivery › Differentiation Diagnostic Tool
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Planning & Delivery › Elements of Delivery Diagnostic Tool

OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher struggles to engage students during reading lessons 
(or lessons that require reading).

• Several students in the class seem to be “fake reading” (i.e. book 
or text is open and they are looking at it, but not actually reading 
the words or comprehending meaning).

• Several students in the class struggle with reading 
comprehension, or lack reading comprehension strategies.

Annotation as an Interactive Reading 
Strategy

• The teacher is reluctant to do cooperative learning activities 
because he or she fears losing control of the class.

• The teacher attempts to do cooperative learning activities but 
students are disorganized and off task. 

• The teacher has students do “group work,” but it mostly seems to 
be students sitting together, working on the same worksheet.

Developing Behaviors for Cooperative 
Learning
Structuring Cooperative Learning

• Students are frequently unsure of how to begin a task, or what 
they are supposed to do in order to complete it.

• The teacher spends a lot of time re-teaching and clarifying 
expectations for various tasks and learning activities.

• It is difficult for students to practice independently because they 
are unsure of how to perform the task or skill.

How to Model Effectively

• The teacher has a difficult time initiating or sustaining classroom 
discussions.

• The teacher only asks questions that target lower levels of 
thinking (e.g. knowledge recall).

• The teacher frequently asks questions during a lesson, but 
students are often confused.

• When the teacher poses a question, it is always the same 
students who raise their hands and are called on.

Preparing for Student Discussions
Using Bloom’s Taxonomy to Plan 
Questions
Delivering Questions Effectively

• Students in the class are not retaining knowledge or skills that 
were recently taught.

• Students are often confused, in part because the teacher 
provides lots of information without giving the students time to 
process it.

• The teacher’s instruction tends to only target one learning 
modality (e.g. auditory/lecture).

• Students seem bored or disengaged.
• The teacher conveys information in a scattershot or disorganized 

way, and it is difficult for students to make connections between 
concepts. 

Combating Cognitive Overload
Creating Multi-Sensory Experiences to 
Improve Memory Retention
Engaging Emotions to Improve Memory 
Retention
Organizing Information to Improve 
Memory Retention
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Planning & Delivery › Elements of Delivery Diagnostic Tool

OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Promoting Student 
Engagement

Annotation as an Interactive Reading 
Strategy
Combating Cognitive Overload
Creating Multi-Sensory Experiences to 
Improve Memory Retention
Organizing Information to Improve 
Memory Retention

Student engagement leads to deep learning, and each of these 
modules examines different strategies for increasing engagement. 
This collection of modules can be especially helpful for teachers 
whose students struggle to retain content, or teachers who 
struggle to find creative ways to present content. An effective 
approach would be to allow teachers to choose which module(s) 
to complete, then to debrief as a group and share strategies they 
plan to try out in their classrooms.

NOTE: The Annotation as an Interactive Reading Strategy module 
provides resources for assisting students with content-area 
reading; it’s not just for language arts teachers.

Track 2: Setting up Effective Practice 
and Group Work

How to Model Effectively
Developing Behaviors for Cooperative 
Learning
Structuring Cooperative Learning

These modules develop teachers’ ability to set up practice and 
structure group work effectively. In How to Model Effectively, 
teachers learn modeling techniques that prepare students to apply 
and practice knowledge and skills. The two cooperative learning 
modules describe behaviors and planning considerations that help 
students work together in groups.

Track 3: Planning for Questions and 
Discussion

Preparing for Student Discussions
Using Bloom’s Taxonomy to Plan 
Questions
Delivering Questions Effectively

The ability to ask good questions and facilitate discussion are two 
of the most important tools in a teacher’s instructional toolbox. 
Preparing for Student Discussions provides tips and strategies 
for planning authentic discussions where students explore 
ideas through discourse. The two questioning modules can help 
teachers ensure that they ask questions that elicit different types 
of thinking, and that they are delivered in a way that is accessible 
to students.



23 Enroll for free at sanfordinspire.org

Planning & Delivery › English Language Learners Diagnostic Tool

OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher is unaware of how a student’s knowledge of his or her 
home language can be helpful in learning a new one (i.e. English).

• The teacher discourages students from speaking their home 
language in class.

• The teacher seems to operate with a deficit-based mindset about 
language acquisition (i.e. speaking a home language other than 
English is an obstacle to be overcome rather than an asset to be 
drawn upon).

• The teacher is monolingual and wants to learn about how to affirm 
and incorporate his or her students’ home languages into the 
classroom.

Valuing Bilingualism

• The teacher is looking for ways to help make emerging bilingual 
students more comfortable speaking and verbally engaging in 
class.

• The teacher wants students to be able to learn English through 
social interaction and discussion, rather than just through rote 
practice of rules and grammar structures.

• The teacher is looking for strategies that will help students 
acquire academic and social language.

Supporting Language Development 
through Social Interaction
Structuring Academic Conversations

• The teacher is looking for word-attack strategies that will help 
emerging bilingual students (as well as other students!) acquire 
new vocabulary words.

• The teacher knows that roots and affixes can be used to infer the 
meaning of unfamiliar words, but is unsure of how to teach this 
skill to his or her students.

Using Morphology to Support English 
Language Learners

• The teacher wants English to be an addition to – rather than a 
replacement of – students’ linguistic repertoires.

• The teacher is looking for ways to bring students’ home language 
into lessons and use it as a bridge to learning English.

• The teacher would like to teach students how to use language 
effectively in different settings, with different audiences.

• The teacher believes that some of the miscues students make 
when they speak or write in Standard English reflect grammatical 
or syntactical patterns in their home language or dialect.

• The teacher believes that students make mistakes when using 
Standard English and sees it as his job to correct them.

Contrastive Analysis: Learn and Affirm 
Language
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Planning & Delivery › English Language Learners Diagnostic Tool

OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Supporting Emerging 
Bilingual Students During 
Discussions and Speaking Activities

Valuing Bilingualism
Supporting Language Development 
through Social Interaction
Structuring Academic Conversations

This group of modules contains strategies for supporting emerging 
bilingual students during speaking activities. They also suggest 
ways that classroom discussion and verbal engagement can be 
used as a powerful tool for acquiring English language skills. All 
strategies reflect the assumption (explored in Valuing Bilingualism) 
that students’ home language skills should be viewed as an asset 
for acquiring a new language.

Track 2: Supporting Emerging 
Bilingual Students During Reading 
and Writing Activities

Valuing Bilingualism
Using Morphology to Support English 
Language Learners
Contrastive Analysis: Learn and Affirm 
Language

This group of modules contains strategies for supporting emerging 
bilingual students in the areas of reading, writing, and speaking. 
The Using Morphology module suggests several word-attack 
strategies that all students can use when they encounter new 
vocabulary. Contrastive Analysis suggests activities teachers can 
use to leverage students’ knowledge of their home language as 
they write and speak in Standard English.
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MotivationDOMAIN

   TOPIC

MODULE

CULTURE OF ACHIEVEMENT
  Giving Effective Praise

MOTIVATION THEORY
  Be the Spark: Nurturing Student Inspiration
  Student Motivation Theory
  Helping Students Believe They ‘Can’ Achieve
  Helping Students ‘Want’ to Achieve
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Motivation › Culture of Achievement

OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher makes significantly more negative comments to 
students than positive ones.

• There is widespread disengagement and student motivation 
seems low.

• The teacher’s relationships with some students seem adversarial.
• The teacher’s praise seems superficial or insincere.
• Teacher-to-student and student-to-student interactions are often 

negative.

Giving Effective Praise

Diagnostic Tool

OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Build a Culture of 
Achievement

Giving Effective Praise
Delivering Effective Feedback
Building Relationships with Students

One way to think of a “culture of achievement” is a classroom 
where all students feel safe and valued, support one another, 
and are motivated to work hard. These three modules provide 
foundational knowledge and strategies for building this type of 
culture. Giving Effective Praise teaches about the power of positive 
reinforcement and validation. Delivering Effective Feedback 
(from the Planning and Delivery domain) helps teachers provide 
feedback to students that supports their learning and pushes 
them to reach high expectations. Finally, Building Relationships 
with Students (from the Learning Environment domain) makes 
the case that the foundation for a positive classroom culture is 
authentic teacher-student relationships. This module provides tips 
for building them.
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OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher states that his or her students are unmotivated.
• The teacher is unsure of how motivation “works” or how to begin 

motivating students.
• The teacher does not know how motivation impacts learning.
• Students in the class seem apathetic or disengaged.
• The teacher blames students for issues such as disengagement, 

low rates of assignment completion, or not caring.

Student Motivation Theory

• The teacher understands that motivation is a function of 
students’ value for the content and belief in their own ability.

• The teacher struggles to build students’ value for the content; 
he or she is unsure of how to make the learning personally 
meaningful and beneficial for students.

• The teacher struggles to build students’ self-efficacy; several 
students are disengaged because they do not believe they can do 
the work.

Helping Students 'Want' to Achieve
Helping Students Believe They 'Can' 
Achieve

• The teacher’s own motivation is low.
• No major misbehavior or widespread disengagement, but not 

much excitement either.
• The teacher does not recognize the impact that inspiration has 

on motivation.

Be the Spark: Nurturing Student 
Inspiration

Motivation › Motivation Theory Diagnostic Tool

OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Kindling the Fire

Student Motivation Theory
Be the Spark: Nurturing Student 
Inspiration

These modules provide basic information about what motivation 
and inspiration are, and what they look like in the classroom. 
Teachers will learn about the relationship between inspiration 
and motivation. They will also learn what they can do to create a 
classroom environment in which students can be inspired and 
motivated.

Track 2: Keeping it Lit

Helping Students 'Want' to Achieve
Helping Students Believe They 'Can' 
Achieve

Motivation is a psychological state that teachers can nurture and 
sustain through actions they take in the classroom. Specifically, 
teachers can take steps to build students’ value for the content 
they are learning, as well as students’ belief in their ability to learn 
it. These modules provide strategies for both.
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Student Growth & 
AchievementDOMAIN

   TOPIC

MODULE

ASSESSMENT
  Assessing Students During Cooperative Learning
  Authentic Assessment 
  Formative Assessment

SETTING GOALS
  Understanding SMART Goals

TRACKING PROGRESS
  How to Grade Effectively
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OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher is unsure of how to assess students when they are 
working in cooperative groups.

• The teacher is unsure whether the grades students receive on 
group work assignments are accurate reflections of their ability.

• The teacher struggles to monitor students’ understanding when 
they are working in groups.

• A teacher’s way of assessing students during cooperative learning 
sometimes seems misaligned with the objective(s) of the activity 
itself.

Assessing Students During Cooperative 
Learning

• The teacher is unsure of the difference between formative 
assessment and summative assessment.

• The teacher struggles to gauge and monitor students’ 
understanding as they proceed through a lesson or unit.

• The teacher is often unsure of how well students are 
understanding the material.

• The teacher only knows one way to formatively assess students 
(e.g. daily exit tickets).

• The teacher is unsure of how to explain the purpose of formative 
assessment to students.

Formative Assessment

• A teacher’s way of assessing a given skill seems disconnected 
from the way(s) students will actually use the skill in real life.

• The assessments a teacher uses (e.g. multiple choice tests) offer 
limited information about what a student knows and has learned.

• The teacher struggles with the tension between preparing 
students for standardized tests, and assessing learning in more 
authentic ways.

Authentic Assessment

Student Growth & Achievement › Assessment Diagnostic Tool
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OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Setting Goals & Tracking 
Progress

Understanding SMART Goals
Formative Assessment
How to Grade Effectively

In these three modules, teachers will learn how to set effective 
learning goals, track progress toward them, and evaluate learning. 
Student learning goals should be specific, measurable, attainable, 
relevant, and time-bound. In order to gauge students’ progress 
toward those goals, teachers must understand basic principles of 
formative assessment. Finally, a teacher’s grading practices must 
convey accurate information about student content mastery and 
goal attainment. 

Track 2: Assessment for All 
Occasions

Formative Assessment
Authentic Assessment
Assessing Cooperative Learning

In these three modules teachers will learn the difference between 
formative and summative assessments, as well as what makes 
an assessment authentic. They will also learn best practices for 
assessing students during and after group work (i.e. cooperative 
learning). Assessment is an essential pedagogical skill but also 
one that is sometimes misunderstood. These modules will help 
teachers develop the tools they need to gauge student learning 
and progress in valid and authentic ways.

Track 3: Using Assessment to Inform 
Feedback

Formative Assessment
Delivering Effective Feedback

In these two modules, teachers will learn how formative 
assessment data can be used to provide effective feedback to 
students. Formative assessment is meant to provide information 
on student learning and progress during a unit of instruction. 
This information should then be used to provide timely, relevant 
feedback that corrects misunderstandings and helps students 
improve their work.

Student Growth & Achievement › Assessment Diagnostic Tool
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OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• Neither the teacher nor students seem to be operating with a 
clear sense of what they are working toward.

• The teacher has not created any class-wide or individual student 
learning goals.

• The teacher has created some class-wide goals, but they are vague 
and not really measurable.

• The teacher has created some goals, but they don’t seem realistic 
or relevant to students.

• Class goals have been created and posted, but several students 
don’t seem to understand them or be invested in them.

• The teacher has difficulty explaining how daily instructional 
activities help advance students toward their learning goals.

Understanding SMART Goals

Student Growth & Achievement › Setting Goals Diagnostic Tool

OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Setting Goals & Tracking 
Progress

Understanding SMART Goals
Formative Assessment
How to Grade Effectively

In these three modules, teachers will learn how to set effective 
learning goals, track progress toward them, and evaluate learning. 
Student learning goals should be specific, measurable, attainable, 
relevant, and time-bound. In order to gauge students’ progress 
toward those goals, teachers must understand basic principles of 
formative assessment. Finally, a teacher’s grading practices must 
convey accurate information about student content mastery and 
goal attainment.

Track 2: Building Student Self-
Efficacy

Understanding SMART Goals
Helping Students Believe They 'Can' 
Achieve
Formative Assessment

In these three modules, teachers will learn how to use goal-setting 
and formative assessment to build students’ belief in their own 
ability to achieve. By helping students set goals that are relevant 
and attainable and then tracking progress toward them, students’ 
self-efficacy – and motivation – will increase.
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OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher feels overwhelmed by grading.
• The teacher’s grades do not seem to be an accurate reflection of 

students’ content mastery or ability.
• Several students in the class have failing grades because of 

missing assignments.
• Several students in the class (and some parents) complain about 

the teacher’s grading policy.
• The teacher has difficulty justifying or explaining some students’ 

grades.

How to Grade Effectively

Student Growth & Achievement › Tracking Progress Diagnostic Tool

OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Setting Goals & Tracking 
Progress

Understanding SMART Goals
Formative Assessment
How to Grade Effectively

In these three modules, teachers will learn how to set effective 
learning goals, track progress toward them, and evaluate learning. 
Student learning goals should be specific, measurable, attainable, 
relevant, and time-bound. In order to gauge students’ progress 
toward those goals, teachers must understand basic principles of 
formative assessment. Finally, a teacher’s grading practices must 
convey accurate information about student content mastery and 
goal attainment.
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Professional PracticesDOMAIN

   TOPIC

MODULE

CULTURALLY RESPONSIVE PEDAGOGY
  Affirming Difference and Valuing Background Knowledge
  Linking Identity and Achievement Through Cultural Competence
  Teachers as Agents of Change
  Using Critical Consciousness to Challenge Inequity
  Using Warm Demand to Build Student Achievement
  Working Against Racial Bias

PROFESSIONAL CONDUCT
  Coping with Teacher Stress
  The Importance of Working with Parents
  Addressing Barriers to Parent Involvement
  Strategies for Communicating with Parents
  Strategies for Engaging Parents
  Maintaining Professional Relationships with Students
  Professionalism in the Age of Social Media
  Teacher Activism: How to Get Involved
  Working with Colleagues

REFLECTIVE PRACTITIONER
  Examining Teacher Practices Through Inquiry
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OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher has a different racial identity than many of his or her 
students.

• The teacher’s own level of racial identity development is low.1 
• The teacher is unsure of how to discuss or address issues of race 

and racial identity with his/her students.
• The teacher is unsure of how bias operates or the ways it can 

affect one’s teaching. 
• The teacher wants to adopt an anti-racist orientation toward his or 

her teaching, but is unsure of how to do so

Working Against Racial Bias

• The teacher is different from his or her students along one or 
more major identity markers (e.g. race, ethnicity, class, religion, 
etc.)

• The teacher is uncomfortable acknowledging or discussing 
difference.

• The teacher occasionally makes comments that reflect deficit-
based2 beliefs about his or her students.

• The teacher is unaware of the ways that cultural bias plays out in 
schools.

• The teacher misses opportunities to build on students’ 
background knowledge and use their life experiences to help 
them access new concepts.

Affirming Difference and Valuing 
Background Knowledge

• The teacher believes in the importance of culturally responsive, 
relevant teaching, but is unsure of how to “do” it.

• The teacher is not aware of the role that teachers and schools 
can play in challenging or reproducing inequities from the larger 
society.

• The teacher operates with a detached, technical view of the 
profession3.

Teachers as Agents of Change

• The teacher has positive relationships with students, but these 
relationships don’t seem to translate into a motivation to work 
hard.

• The teacher is very demanding and has high expectations for 
behavior and achievement, but offers little support to help 
students reach them.

• The teacher is very warm and supportive toward students, but 
operates with generally low expectations for what they can learn 
and do.

Using Warm Demand to Build Student 
Achievement

Professional Practices › Culturally Responsive Pedagogy Diagnostic Tool
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• The teacher would like to plan curricular content and activities 
that are culturally relevant to his or her students, but is unsure of 
how to start.

• The teacher is looking for ways to celebrate and sustain students’ 
cultural identities while also ensuring that they can access the 
curriculum and achieve at high levels.

• The teacher has a racially and ethnically diverse group of 
students and wants to learn how to explore issues of culture and 
identity in the classroom.

• The teacher has a racially and ethnically homogenous group of 
students, and wants to learn how to explore issues of culture and 
identity in the classroom.

Linking Identity and Achievement Through 
Cultural Competence

• The teacher wants to orient his or her curriculum (and 
instruction) toward equity and justice.

• The teacher wants students to be advocates for themselves and 
others.

• The teacher wants students to develop the skills of critical 
analysis.

• The teacher wants students to develop the thinking skills needed 
to address social problems.

• The teacher struggles to find the balance between teaching 
critical thinking vs. telling students what they should think.

Using Critical Consciousness to Challenge 
Inequity

1 Example: the teacher knows what race he or she is, but has not given much thought to how race has affected his 
  or her experiences and worldview.
2 Deficit-based thinking involves thinking about and defining others based on what you perceive that they lack.
3 E.g. “My job as the teacher is to deliver the curriculum. The students’ job is to learn it.”

Professional Practices › Culturally Responsive Pedagogy Diagnostic Tool

OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Setting Goals & Tracking 
Progress

Understanding SMART Goals
Formative Assessment
How to Grade Effectively

These three modules help teachers develop the mindsets and 
dispositions needed for culturally responsive teaching. They 
learn about the subtle (and overt) ways that racial and cultural 
bias can influence teaching practices, and the ways that bias can 
marginalize and oppress vulnerable students (especially students 
of color). In addition, they learn how they can begin to act as 
change agents that make schools fair, equitable, and affirming 
spaces for all students.

Track 2: Assessment for All 
Occasions

Formative Assessment
Authentic Assessment
Assessing Cooperative Learning

These modules explore instructional practices that can help 
work toward the three central outcomes of culturally responsive 
pedagogy: academic achievement, cultural competence, and 
critical consciousness. The emphasis is on identifying actions that 
teachers can adapt and implement in the specific context of their 
classrooms – with their specific group of students.
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OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher frequently feels stressed or overwhelmed.
• The teacher feels like he or she is constantly thinking about 

school.
• The teacher never truly feels relaxed.
• The teacher is experiencing stress-related somatic symptoms (e.g. 

weight loss or gain, nausea, headaches, sleeplessness)
• The teacher dreads coming to work.
• The teacher’s stress level is affecting his/her overall demeanor, as 

well as relationships with students, colleagues, and families.
• The teacher has verbalized a desire to quit or leave the profession.

Coping with Teacher Stress

• The teacher’s relationships with his or her students seem 
inappropriately detached and distant, or inappropriately friendly.

• The teacher’s dress and way of presenting him or herself seems 
inappropriate for a professional setting.

• A teacher’s behavior around students (using profanity, discussing 
personal issues, etc.) seems to blur his or her role as an authority 
figure.

• The teacher gossips about students with teachers or other 
students.

• The teacher complains about other teachers to students or other 
teachers.

Maintaining Professional Relationships 
with Students

• The teacher posts content to social media that could cause 
students or parents to perceive him or her as unprofessional.

• The teacher allows students to follow his/her social media 
accounts.

Teacher Professionalism in the Age of 
Social Media

• The teacher struggles to work respectfully with colleagues, 
especially if there is a disagreement or difference of opinion.

• The teacher has developed a close relationship with a colleague 
that has become too casual, and at times, unprofessional.

• The teacher complains about other teachers to teachers or 
students

Working with Colleagues

• The teacher wants to be an ally to his or her students as they face 
social issues in the school or community, but is unsure of how to 
do so.

• The teacher is passionate about a given social issue, but isn’t sure 
if or how he/she should bring it into the classroom.

• The teacher is unsure of how to balance social advocacy work 
with his or her role as a teacher.

Teacher Activism

Professional Practices › Professional Conduct Diagnostic Tool
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• The teacher does not believe that parental outreach or 
involvement are important.

• The teacher thinks about parental involvement in a very narrow 
way (e.g. parents are only “involved” if they attend parent-teacher 
conferences).

• The teacher has minimal contact with students’ parents.

The Importance of Working with Parents

• The teacher has some deficit-based mindsets about students’ 
parents.

• The teacher has difficulty recognizing the role he or she plays in 
fostering – or limiting – parental involvement.

Addressing Barriers to Parent Involvement

• The teacher is looking for strategies to engage and involve 
parents.

• The teacher is unsure of how to approach communication with 
students’ parents, particularly if it is to discuss a problem or 
challenge. 

• The teacher needs strategies for managing communication with a 
large number of parents.

Strategies for Engaging Parents
Strategies for Communicating with 
Parents

Professional Practices › Professional Conduct Diagnostic Tool

OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: Working with Parents

The Importance of Working with Parents
Addressing Barriers to Parent Involvement
Strategies for Communicating with Parents
Strategies for Engaging Parents

These four modules build teachers’ investment in the importance 
of reaching out to parents and provide tools for doing so. They 
contain concrete strategies for parent communication and 
outreach, as well as tips for navigating difficult conversations. 
They also prompt teachers to reflect on their own role in fostering 
or limiting parental involvement. One of the most significant 
factors influencing parents’ level of engagement in their students’ 
education is outreach from the teacher. By completing one or 
more of these modules, teachers will be able to do this outreach in 
positive and respectful ways.

Track 2: Being a Professional

Maintaining Professional Relationships 
with Students
Teacher Professionalism in the Age of 
Social Media
Working with Colleagues

These three modules help teachers develop the mindsets and 
skills needed to avoid professionally compromising situations. At 
times, teachers can struggle to reconcile their professional role 
with their personal lives, and to identify the boundaries between 
appropriate and inappropriate behavior for a teacher. These 
modules use detailed examples of common professional dilemmas 
to help teachers build a concept of the responsibilities and 
implications of being a professional educator.
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OPTION 1 
Suggest specific modules that may be helpful to teachers. This chart is intended to help 
you prioritize which module(s) to recommend based on what is happening in the teacher’s 
classroom.

OBSERVATION RELATED ON-DEMAND MODULES

• The teacher struggles with independent problem-solving.
• The teacher thinks about classroom problems in an abstract or 

superficial way and doesn’t generally “dig deep” to analyze root 
causes.

• When a teacher encounters a problem or challenge in the 
classroom, he or she usually implements the first idea that comes 
to mind (or that is suggested).

• The teacher often picks up, then quickly abandons different ideas 
and plans for his/her classroom.

• When a teacher attempts to address a problem of practice in 
the classroom, his/her actions are usually based on “feel” and 
anecdotal observation rather than research or more forms of 
evidence.

Examining Teacher Practices Through 
Inquiry

Professional Practices › Reflective Practitioner Diagnostic Tool

OPTION 2
Offer specific “tracks” of modules to teachers, based on their needs and interests.

TRACK & ON-DEMAND MODULES PURPOSE

Track 1: To Inquiry and Beyond

Examining Teacher Practices Through 
Inquiry + Others

This module could be paired with other modules in order to 
prompt inquiry around a particular topic or theme. For example, 
if a group of teachers wanted to begin an inquiry project on 
classroom management, they could use the inquiry module in 
conjunction with modules from the “Managing Student Behavior” 
topic. 


